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Abstract
Student well-being has become a significant goal and outcome of quality education. The “PROSPER
student well-being” is a framework that provides a holistic approach to help students become
wellbeing. This study aimed to explore the construct of student well-being in the West Java high
school population, based on The PROSPER framework. A qualitative study was conducted in three
different language zones in West Java by using observation and interviews. Data were collected by
6 enumerators with a total of 108 students, We used a sequential approach thematic analysis. The
study found that student well-being and its components were consistent with the framework.
However, we proposed the subcomponents of student well-being and its definitions that reflect the
unique characteristics of the population. This study suggests that the PROSPER framework can be
used to describe student well-being and also guides the government to develop educational policies
and intervention programs at school.
Keywords
High school students, PROSPER framework, positive education, qualitative research, student wellbeing, West Java

S

chool plays an important role in students’ lives, as it is where they acquire
knowledge and academic skills. School
also helps students feel more connected
with peers, teachers, and school staff; increase
their resilience in the face of adversity; and aim
for higher goals for their future. Therefore,
school is important for not only students’ learning outcomes but also their satisfaction with life,
their relationships, and how they spend their
time inside and outside of school. One way in
which school can influence students’ psychological condition, defined as student well-being
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(OECD, 2017), is through its environment, both
physical and social. Poverty rate, criminality
rate, community cohesion level, and even the
existence of a natural environment can influence
students’ level of stress, depression, and wellbeing. In this light, students who attend schools
in urban areas will have extremely different outcomes compared with those who live and study
in schools in rural areas. As we know, people
create urban spaces differently with specific purposes and dynamics. “Urban” refers to a region
surrounding a city with dense human structures
such as houses, commercial buildings, roads,
bridges, and railways, with most inhabitants
working in non-agricultural jobs (National Geographic, 2021). Schools in urban areas are larger
and thus tend to benefit from better educational
resources, which then allow students in these
areas to perform better than it does other students. Students in urban schools benefit from
certain characteristics associated with better stu-
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dent performance, that is, higher socioeconomic
status, wider extracurricular activities, more resources, and a different learning environment
(PISA, 2013). Studies suggest that life satisfaction in urban Indonesian areas is higher than
that in rural regions (e.g., Rahayu, 2016; Koch,
2019).
Well-being, as an indicator of Sustainable Development Goal 3 (SDG 3), has significant synergetic relations with every other SDG, especially
SDG 4 (quality education) (Pradhan et al., 2017).
Moreover, well-being becomes a condition that
must be fulfilled to allow for sustainable quality
education (Kioupi & Voulvoulis, 2019). Individual well-being benefits health, longevity, citizenship, and social relationships and is linked to
greater success in various contexts (Diener, 2006;
Lyubomirsky et al., 2005). Fostering well-being
also benefits students’ education (Ciarrochi et
al., 2016; M. E. P. Seligman et al., 2009a; Vázquez
et al., 2014). Subjective well-being is positively
associated with student engagement in the academic context (Datu & King, 2018; Govorova et
al., 2020). Well-being in school is also positively
correlated with perceived teacher support, perceived classmate support, social acceptance,
scholastic competence, and self-efficacy (Salami,
2010; Tian et al., 2015). Another study also found
that well-being is negatively associated with depressive symptoms (Liau et al., 2016).
Research on individual well-being falls under
three traditions: hedonistic, eudaimonic, and the
integration of the two (Pancheva et al., 2021).
Education researchers have adopted these wellbeing frameworks. Subjective well-being in school,
one of the terms grounded in the hedonistic tradition, is defined as the manner in which students subjectively evaluate and emotionally experience their school lives (Tian et al., 2015).
Meanwhile, the eudaimonic tradition within the
school context is associated with how students
improve their functions and capability to the
maximum extent (Aulia et al., 2020; Braaten et
al., 2019). Finally, the integration between hedonistic and eudaimonic becomes a foundation
for developing the holistic approach to student
well-being (Noble & Mcgrath, 2016; Soutter et
al., 2014; Wrench et al., 2013). Studies showed
that the education field uses too many variations
between the term and definition of well-being.
Despite conflicting arguments regarding the definition of well-being, many researchers agree
Psychological Research on Urban Society
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that well-being is an important aspect of students’ lives. This led to the development of positive education, which teaches both skills of wellbeing and of achievement. Positive education
stipulates that well-being should be taught in
school so that it can alleviate depression, increase life satisfaction, and help improve learning processes (M. E. P. Seligman et al., 2009b). A
meta-framework is needed to develop wellbeing in students successfully. This consists of
multiple dimensions and is broad enough to reflect a comprehensive model of student wellbeing (Waters & Loton, 2019). A well-being meta
-framework combines the hedonistic and eudaimonic traditions, several of which are used in
the field of positive education. These include the
PERMA framework (positive emotion, engagement, positive relationship, meaning, and accomplishment), SEARCH
framework
(strengths, emotional management, attention
and awareness, relationships, coping, and habits
and goals), Student Well-Being Model (having,
being, relating, feeling, thinking, functioning,
and striving), and PROSPER framework (Noble
& McGrath, 2015; M. Seligman, 2018; Soutter et
al., 2014; Waters & Loton, 2019).
The PROSPER framework of student well-being
consists of positivity, relationships, outcomes,
strengths, purpose, engagement, and resilience.
Other than merely an acronym, the term
“prosper” is defined as thriving and succeeding
in a healthy way, which is the purpose of this
framework. Positivity means that well-being students experience positive emotions in school.
They also possess a positive mindset that helps
them flourish in any situation. Relationships emphasize the importance of students’ positive relationships with others. Outcomes focus on
building a sense of accomplishment and facilitating a way to achieve a goal. Strengths cover
students’ knowledge about themselves and how
they apply their character or abilities in school.
Purpose refers to students’ values about school
and sense of meaning in society. Engagement
pertains to the manner in which students connect to learning activities in school. Finally, resilience is a student’s ability to recover from adverse situations (Noble & McGrath, 2015). The
PROSPER framework has the potential to be
used as a framework for developing assessment
tools and intervention programs in school. It
may also help schools identify current areas of
October 2022 | Vol. 5 | No. 2
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strength and further improvement. To our
knowledge, however, evidence for this framework remains limited.
The Regional Government of West Java Province, Indonesia, has started focusing on student
well-being as an important aspect to be considered in the education process. They also see the
potential of implementing the PROSPER framework in West Java high school education, both
in assessment tools and the school curriculum.
However, studies on this framework, especially
in Indonesia, are extremely scarce; so far, there
have only been three published studies that attempted to explore the PROSPER concept in the
country and its implementation in the Indonesian context (i.e., Aris & Djamhoer, 2011; Firdausi, 2019; Sanyata et al., 2019). Other studies did
not attempt to explain the influence of sociocultural differences and other factors such as school
environment on the implementation of the
PROSPER framework in the Indonesian context,
especially in the West Java student population.
As several scholars have suggested, cultural differences may affect one’s conception of wellbeing (Oishi & Gilbert, 2016; Tov & Nai, 2019).
The present study aimed to explore the construct of student well-being in the West Java
high school population based on the PROSPER
framework, focusing on students in urban
schools. The research questions were as follows:
(1) What is student well-being? (2) What are the
components of student well-being? (3) What factors are related to student well-being at West
Java high school?
Methods
Study Design and Location
The qualitative study was conducted in six cities/regencies in West Java Province, Indonesia,
which consists of nine cities and 18 towns. According to West Java regional regulations, the
West Java government recognizes three different
language zones: Priangan, Cirebon, and Betawi.
We selected the schools based on the language
zones they represent to guarantee student representation as recommended by the West Java Education Office. We also selected the schools
based on their geographical areas (i.e., cities and
town) and types (i.e., general and vocational) so
that students from different schools are well rep-
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resented and to help us understand how the
school context may influence student wellbeing. The schools represented each language
zone in both city and town areas. The Priangan
zone consisted of five schools in Bandung city/
town, while Cirebon and Betawi were composed
of six schools in Cirebon city/town and six
schools in Bekasi city/town, respectively.
Among 17 schools, only six vocational schools
participated in the study. All schools were located in urban areas according to the regulation of
the Indonesia Central Bureau of Statistics
(Badan Pusat Statistik, 2010).
Participants and Recruitment Process
The participants consisted of a total of 108 students, 17 teachers, and four school staff. Each
school sent at least six students to participate in
the interviews. The students were selected based
on recommendations from school officials according to representativeness of gender, grade,
and diverse characteristics including high and
low achievement, their engagement in school/
class activities, and socioeconomic status.
Research Team, Data Collection, and Approach
to Analysis
The research team consisted of the authors, a
research assistant, and six enumerators with a
psychology background. Before data collection,
all enumerators attended a one-day workshop
focusing on the questions and observation
guidelines used in the study. This process included a discussion of potential problems in the
field and their possible resolutions.
Data were collected through observations
and interviews. During the school visits, the
enumerators performed observations focusing
on the activities of the students, teachers, and
school staff and their interactions during formal
and informal situations. Furthermore, the observations were also focused on the school environment and facilities. The interviews were conducted either individually or in groups depending on the participants’ preference. Group interviews consisted of three interviewees. Before
each interview, the enumerators explained the
interview process to the participants, who provided written informed consent. Basic demographic information was also collected from the
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participants. All interviews lasted approximately 37 minutes on average and were audiorecorded and transcribed verbatim. This study
used a semi-structured interview guide to elicit
information regarding students’ well-being
based on the PROSPER framework (Table 1).
Each participant received a small gift as a reward for their participation. The interviews
were transcribed verbatim before data analysis.
For data analysis, we employed both deductive and inductive approaches and applied them
sequentially (Azungah, 2018). This approach
was chosen to explore how the PROSPER concept may be implemented in the West Java context. The deductive approach was applied using
PROSPER as an organizing framework. Thus,
seven factors—positivity, relationships, outcomes, strengths, purpose, engagement, and resilience—were used as a priori themes. The inductive approach involved a detailed reading of
raw data to capture the most empirically
grounded and theoretically interesting concepts
emerging from the data. These two approaches
were implemented recursively to make meaning
out of the well-being construct.
The analyses were conducted through the
following steps: (1) We undertook data reading
to make sense of the whole data set including
interview data from students, teachers and
school staff and data from observations, which
were analyzed simultaneously. (2) We applied
the deductive approach to data by conducting
thematic coding using the PROSPER framework
as the initial codes, that is, categorizing data into
each PROSPER component. (3) We applied the
inductive approach by searching for meanings
and patterns in the data and creating a new series of a posteriori codes to identify the PROSPER subcomponents and factors related to student well-being. Steps 2 and 3 were repeated
until the final coding was established. Construct
definitions were also refined and extrapolated
during these processes. (5) We identified a systematic description of interrelations among
PROSPER components. (6) We selected participants’ quotes that best represented each PROSPER component and subcomponent, factors associated with student well-being, and interrelations among PROSPER components and subcomponents. The analysis was performed using
Microsoft Word and Microsoft Excel for Windows.
Psychological Research on Urban Society
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Table 1. Interview Guide
1.
2.

3.
4.
5.
6.
7.

How students feel in general and factors affecting their happiness.
Relationships among students, between students and teachers, and between students and
school staff.
Attitudes and reactions to problems and setbacks.
Evaluation of school outcomes.
Perception of students’ abilities and character
strengths.
Engagement in school and learning.
Purpose in study, career, and purpose beyond
the self.

Credibility and Trustworthiness
Credibility and trustworthiness were addressed
in several ways. First, each participant was given the opportunity to refuse participation to ensure that the data collection involved only those
who are genuinely willing to take part and
freely provide data. Second, triangulation was
performed using multiple data collection strategies including one-on-one and group interviews
and observation. Furthermore, triangulation in
this study involved multiple data sources including students, teachers, and school staff to
ensure that individual viewpoints and experiences can be verified against each other. Lastly,
the data were analyzed by the authors who did
not participate in data collection to reduce bias
in the analysis process.
Ethical Considerations
The procedures in this study were approved by
the ethics board. Participants received both verbal and written information about the study and
were told that the interviews would be recorded
and that they had the right to withdraw from
the study at any time. Informed consent was obtained before the interview, written in accordance with the ethical standards of the Universitas Padjadjaran Research Ethics Committee
(879/UN6.KEP/EC/2020).
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Results
Participant Characteristics/ Demographic Data
The interviews were conducted with 108 students, with an equal number of females and
males, and most were from general high schools
(72 students). Table 2 shows the distribution of
student characteristics. All schools are located in
Table 2. Student Characteristics
Characteristic

Bandung

Cirebon

Bekasi

er finding concerning well-being is that it does
not always consist of a single emotion; indeed,
some students described several mixed feelings
when they are at school. For example, a male
student from vocational school (SMKN 1, Cirebon) said that he was “bahagia, seneng, trus ada
sedikit kecewanya” (happy, pleased, then there is
a little disappointment). One may argue that this
could occur because the source of well-being is
not only the positive emotion that comes from
leisure or pleasurable activities but also from
accomplishing challenging tasks, resolving difficult situations, and having a purpose in life.

T

Location of school
City

18

18

18

54

Town

12

24

18

54

Vocational

12

12

12

36

General

18

30

24

72

Female

15

21

18

54

Male

15

21

18

54

Type of school

Gender

an urban setting.
The teachers involved in this study (n = 17)
varied from subject teachers, school counselors
(guru Bimbingan Konseling), school principals,
curriculum teachers, and students affairs teachers. The study also involved four school staff
consisting of security guards and canteen keepers.
Student Well-Being
When asked “What do you feel while studying
here?” the students provided different answers,
including biasa saja (just ordinary), enak (good),
senang (pleased), bangga (proud), nyaman
(comfortable), betah (settled), bahagia (happy),
muak (fed up), suntuk (overwhelmed), and kecewa (disappointed). These responses generally
reflect that some students very much like being
at school and feel well, while other students experience the opposite. Furthermore, students’
emotions toward school in terms of general well
-being were different from their everyday emotions. Students can feel upset at any time despite
having positive emotions toward school. Anoth-
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[my feeling] Just normal, because the math lesson
was just complicated, but the teacher didn’t come
in. So, [I’m] happy because the teacher doesn’t
come in and sad because I don’t understand
[math].
- (Male student, SMK Umi Kulsum, Bandung)
One’s feeling toward school can be initially
positive but can become negative when it is
worse than their expectations. The school’s selection process and status could become the initial determinant for the emergence of positive
emotions before students endure a three-year
course in high school. However, this also could
change through adaptation or habituation and
turn into a more positive state of emotion.
My first choice was SMA 2 but then I was rejected, and finally, I ended up here. This [school] is
my second choice. Just sad, I had to separate from
my friends, I have to adapt to a new environment.
I am new to these areas. At first, it felt strange. I
don’t know what to do. We go straight to high
school level, right? What should I do, I don’t know
yet. So, just adapt, that’s it.
- (Female, SMAN 8, Bekasi)
Well-being emerges from different components, which the next section will discuss further. These components can be subjected to different sources, one of which is immediate and
concerns what students feel now. However,
some components do not directly influence students’ feelings and emotions but rather work
through values, beliefs, and morals, which motivate them to become a better version of themselves.
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I’m excited about going to school because I have a
future and [I] don’t want to waste my parents’
efforts. I [want to] make my parents proud and
feel responsible to them.
- (Male, SMAN 1 Palimanan, Cirebon)

From our findings, we argue that the state of
well-being is a dynamic process that not only
involves what students subjectively feel now but
also requires other components, such as relationships, achievement, and meaning or purpose
in life. Each component interacts with one another to sustain the student’s positive mental
and emotional conditions. Thus, well-being can
be defined as a sustainable positive mental and
emotional state resulting from the dynamic process between several crucial components associated with the school context.
In this research, school context is represented
by language zones, geographical areas, and
types of school. We observed no differences in
student well-being between schools in Cirebon,
Bandung, and Bekasi. However, we found that
geographical areas and types of school might
create a different climate in each school that in
the end can influence student well-being. For
example, the setup and arrangement of vocational schools are exceptionally diverse and depend on the skills being taught in these schools.
My school specializes in tourism and hospitality.
The school has set up its school environment according to the hospitality industry standards so
that not only in the classroom but since the beginning of the school gate, I have been fully involved
in the learning content.
- (Female, SMKN 3, Bandung)
The arrangement described in the above illustration could influence not only the student’s
engagement but also their outcomes and purpose.
In terms of purpose, students in vocational
schools have goals to obtain a job after they finish school, while students in general schools
perceive the school as a bridge to achieve their
long-term goals, such as becoming a doctor,
among other professions. In sum, the school climate eventually provides nuances to student
well-being components.

Psychological Research on Urban Society

Components of Student Well-Being
We used the PROSPER’s seven components of
student well-being, consisting of positivity, relationships, outcomes, strength, purpose, engagement,
and resilience, as a predetermined construct.
However, based on our qualitative data, we inductively developed the definitions and subcomponents of these seven factors. Further, we
also examined the dynamic relationships between and within the components.
(1) Positivity
From the qualitative data, we established two
subcomponents reflecting positivity, which are a
positive emotion and the use of a positive mindset in addressing school situations. In this case, a
positive mindset is composed of constructive
thinking patterns for maintaining positive emotional states and includes spirituality, such as
those reflected in prayer. Gratitude is part of a
constructive mindset. In this case, students can
experience positive emotion by applying a positive mindset, especially in an unpleasant experience. The following illustrates this case:
Wherever I am, it depends on me how to find a
comfortable point. Maybe there are a lot of problems, but if, for example, I find a point of comfort,
I’m comfortable.
- (Female, SMAN 2, Bekasi)
A positive mindset interacts with other components in different ways. For instance, it can
modulate perception toward negative experience. We found that a positive mindset would
work with most of the other components with
interesting dynamics such as when students
must deal with challenges. They can adopt a
positive mindset to realize their strengths or see
the situation from a different point of view,
which in the end will enhance their adaptive
coping. In summary, there are dynamic relations
between the components and subcomponents of
well-being, especially between positivity and
other well-being components in terms of sustaining students’ positive vibes and emotions.
This research defines positivity as a state of continuous positive emotions resulting from the
adoption of a positive mindset when dealing
October 2022 | Vol. 5 | No. 2
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with various situations that students face during
school situations or contexts.
(2) Relationships
Relationships have become an important component of student well-being. Most of the students
found that their relationships with peers and
teachers play a significant role and could drastically influence their well-being. In this light,
peers and teachers can become companions, resources, or supporters especially when they
need to accomplish a difficult task or goal or
when they face adversity. The following is an
example:
In the end, I tried to build friendships and finally
met my “nonacademic” friends, so let’s fight together here, and she is the one who has finally
become my best friend from grade 10 until now.
—(Female, SMA 8, Bekasi)
Positive relationships with peers or teachers
may reinforce student engagement in learning
or social activities at school. Furthermore, some
aspects may signify positive relationships between students and their peers or teachers, such
as trust, closeness, respect, mutuality, and support. For teachers, some aspects that may contribute to these positive relationships are their
characteristics including their teaching capabilities or methods and supportive behaviors. Besides peers and teachers, we also added school
staff as a subcomponent of positive relationships
because we found that some students develop
good and close relationships with school staff,
such as security guards and canteen staff. Here
is an example:
I’m close with the security guard, during recess,
and with the canteen keeper because we often
meet as I often buy food there [the canteen], and
have a chat and joke around with the canteen
keeper.
- (Male, SMAS NU Ciledug)
Some social situations in the classroom or
school may have a good or bad influence on
positive relationships. Students’ teamwork and
assertive communication skills will benefit them
in developing positive relationships with peers,
while social comparison, such as those reflected
Psychological Research on Urban Society

in class rankings and exclusive groupings, will
prevent students from creating a positive atmosphere. In summary, we define positive relationships as experiences of continuous positive interaction with other students, teachers, and school
staff based on prosocial values.
(3) Outcomes
Based on the data, outcomes can be defined as
feelings of success in achieving goals accompanied by various efforts and strategies that support progress and sustainable self-development.
We found three subcomponents of outcomes: a
sense of accomplishment, attributes to sustain
efforts, and ways to achieve the goal. “Sense of
accomplishment” is not only linked to academic
achievement but also associated with students’
experiences when participating in activities in
many school contexts (e.g., acquiring new experience or knowledge). Outcomes resulting from
a student’s efforts do not by themselves reflect
their well-being; rather, it is the sense of accomplishment that produces a positive feeling. This
accomplishment is potentially applicable to academic and non-academic fields and onward to
generate a positive emotion as a student feels
capable of doing certain tasks. We found three
attributes of sense of accomplishment: task difficulty, teacher characteristics, and interest/
curiosity/preference toward learning subjects.
In this case, task difficulty may be expanded
from everyday school tasks to any situation that
students perceive as challenging. Here is an example:
I think it’s a bit difficult [to be admitted in this
school] here, so I feel proud. [I’m] proud of myself
because to get here requires a lot of effort
[perjuangan] too. Because getting in isn’t that
easy. So, I am proud of my achievements.
- (Male, SMAN 8, Bandung)
The subcomponent “attribute to sustain effort” is expressed differently both in effort to
achieve and effort to finish the task. Some students cannot easily credit their success to their
personal contributions such as their hard work
that makes them feel proud of themselves. In
some cases, students attribute their success to an
external factor such as the role of God, which in
the end will make them feel more grateful rather
October 2022 | Vol. 5 | No. 2
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than proud. This occurs especially when students perceive that their qualities are not
enough to achieve good results. This is illustrated by the following:
Yes, thank God, alhamdulillah. This means that
this SMK, although the facilities are inadequate.
Yet it still has a lot of achievements.
- (Female, SMA Basuraga, Cirebon)
Before students can accomplish or achieve
something, they must set goals that will establish their trajectory, navigate their way to attain
it, and focus on their efforts and resources. This
is linked to the third subcomponent: “ways to
attain a goal.” Setting goals involves a certain
selection and decision process that includes aspects such as what the students want, what they
are capable of, and what other people, especially
their significant others, expect them to do. The
following is an example:
Yes, my target is to enroll in PTN [state university], [and] to be an athlete too, a higher-level athlete. The point is, I want to be a better athlete
than before. The aim to enter the PTN is to make
my parents proud.
- (Male, SMAN 8, Bekasi)
From this quote, we can see how well-being
is embedded in students’ social relationships. In
this regard, feeling proud can emerge from both
personal and relationship situations; students
will feel happy when they can make their significant others happy and proud. Furthermore, a
clear objective, both in mastery and performance
orientation, becomes an important aspect because it encourages students to persevere when
they encounter obstacles to the achievement of
their goals. This is described by the following
example
aaaaaaaaaaaaaaaaaaa
I’m targeting more on average grades, which
should increase from grade 10 to 12. So, I just
keep the average score.
- (Male, SMAN 22, Bandung)
We also found a “good” and a “bad” way to
achieve a goal. The “good” way involves
providing advantages not only to oneself but
also to others. Meanwhile, the “bad” way is
where a student harms others to achieve their
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goals. The local term ambis (from “ambitious”)
has a negative connotation for most of the high
school students we interviewed, as it reflects the
“bad” way to accomplish one’s goals. The following is an example:
(The positive way?) Someone who helps others to
understand. Students who help explain the material to the students in the back rows. They encourage other students to improve their capability. (How about the negative way?) I can feel this
student’s bad influence in the classroom, and other students do not feel comfortable when interacting with this person. They only think about themselves. They lie to us about their own capability.
—(Three students, SMAN 2, Cirebon)
Positive relationships may play a special role
in achieving goals when instrumental support
from good relationships with peers and teachers
is expected. In this light, we can see how outcomes and relationship components influence
each other when students see their peers as resources to complete their tasks. This component
may also be linked with the strength component
in terms of when students know their strengths
and can apply them to achieve their goals. The
manner in which students use their positive relationships and strengths can be considered as a
way to accomplish goals, which is the third subcomponent of outcomes.
The emphasis on scores as the main source to
assess student achievement seems counterproductive as evident in schools that prioritize the
minimum mastery criteria or Kriteria Ketuntasan
Minimal (KKM). The students perceive KKM as
a source of pressure, and when the student’s micro or mezzo system (such as parents who force
their children to perform well in KKM) supports
this notion, it will create a cycle that could end
up draining the student’s energy, making them
feel tired, worried, and sometimes overwhelmed. This corrosive situation is also fostered in some schools that implement the rolling
system, which refers to the classification of students into classes based on their academic ranks
or scores. Many students have witnessed how
this system wastes their resources, separates
them from their friends, and creates stigma and
differential treatment between “clever” and
“non-clever” students.
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(4) Strengths
Compared with the other interview questions,
the one related to the strengths component
(question 5 in Table 1) was difficult to answer.
The concept of strengths is associated with the
positive side of the self. Most students need
more time to think about their capability and
personality. In fact, some students find it easier
to identify their weaknesses than their strengths.
If they have to state their strengths, students
prefer to rely on other people’s opinions rather
than their own. This may be linked to the pattern and culture of West Java or the Sundanese
people, who tend to be low profile and do not
like to stand out, as described by the local expression siger tengah (Lubis, 2003). Here is an
example:
About my strength... It would be better if others
tell me about my strength. I am not so sure about
my opinion.
- (Female, SMAN 1 Palimanan, Cirebon)
In this regard, self-acceptance becomes an
important aspect to address when the students
are more aware of their weaknesses. From this
study, a well-being student usually knows their
strengths and how to use them in school. Therefore, the strengths component consists of understanding, accepting, and applying both
strengths and weaknesses. Understanding the
students’ strengths involves their abilities and
characters. Some students can comprehend their
strengths by exploring their own abilities and
competencies with or without their involvement
in school activities and by applying them in various contexts of life. For instance,
Yes, I’m confused, what am I doing here? For
three years, I focused on having to be able to find
something other than academic achievements.
Because I know my abilities, I can understand the
lesson. I can, but if I have to do the problem under
pressure, I can’t. So, I have to look for others
[sources of achievement or accomplishment].
—(Female, SMAN 2, Bekasi)
The way students accept their strengths can
also take the form of self-respect when they
have weaknesses. In this case, their ability to ac-
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cept themselves may influence their emotions
and engagement. For students, understanding
and accepting their strengths have become a requirement before they can apply their strengths
to achieve their goals (e.g., finishing an academic task, winning a tournament in an extracurricular activity) or foster relationships. In conclusion, we define strength as the understanding
and self-acceptance of one’s strengths as well as
the ability to use such strengths in different life
contexts in school.
(5) Purpose
We found that the purpose component has a cultural influence. Indonesian culture emphasizes
respect for parents and is influenced by Muslim
values, as Islam is the largest religion in the
country. Students’ family background can be a
foundation for establishing their sense of purpose. In this case, some students said that they
were engaged in the learning activities at school
because they want to make their parents happy
or find a decent job to earn money to send their
parents to Mecca for the hajj pilgrimage. To understand their purpose, students must be able to
assign meaning to the goals and activities they
undertake and be motivated to achieve their
goals and take part in activities that are beneficial to society. However, this goal is not beyond
self-motivation. Regarding sense of purpose, the
goals that students set should be beyond their
personal and interpersonal benefits. However,
only a few of them could show meaning and
goals that are beyond self-motivation. Here is an
example of sense of purpose for a student:
I am here to become a good person, to be useful to
society... to become a good person, do selfintrospection, because knowledge is useful for our
self-correction and improvement.
- (Female, SMKN 1, Cirebon)
Some students described their meaning and
purpose in life in more abstract and long-term
goals. Some of them wanted to be doctors who
will create vaccines that will help children in
need. However, some intend to find their purpose beyond themselves or their family and
friends through volunteering to collect money
from other students for charity, among others.
The following quote is an example:
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We went from one classroom to another to ask for
donations and also to send Al-fatihah prayer to
our elderly people (“sesepuh”). Later, the money
we collected was divided into two, one for the
mosque and the other for buying school necessities such as “mukena” and “sajadah” for communal prayer at the mosque.
- (Male, SMK Basuraga, Cirebon)

These students felt positive emotions such as
satisfaction when they were able to perform this
volunteer work for charity. The way these students built this sense of purpose is through values encouraged by the school in its mentoring,
volunteering, and charity activities. Thus, we
define sense of purpose as students’ assessment,
views, and beliefs that the goals they set and the
activities they carry out in school have meaning
and benefits for society.
(6) Engagement
Engagement refers to the conditions that deeply
reflect students’ attachment to various academic
and non-academic activities during school. It
contains four subcomponents: cognitive, emotion, behavior, and social engagement. Cognitive engagement pertains to the amount of energy devoted to maintaining thought processes
during academic activities. Emotional engagement refers to the emergence of emotions that
encourage students to participate in academic
and social activities during school. Their level of
participation in academic activities at school
then becomes an indicator of their social engagement. Student engagement, meanwhile, is not
always passive or influenced by the environment; in this light, students become more actively involved in school activities when they have a
“sense of purpose.” Their teachers’ characteristics and support will enhance their school involvement. Student preference for learning subjects is one aspect that can be associated with
student engagement alongside appropriate
learning strategies or methods to increase student involvement in learning. Here is an example:
I enrolled in SMAN 8 because I wanted to be admitted to a state university through “Jalur Undangan” (a selection scheme to apply for a place
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at state universities directed especially for high
achievers). So, from the start, I just try to keep
learning, to be able to stay active in class. It’s
okay to just talk, the important thing is to ask
first, and not to look sleepy, to be active, to learn,
to know. In the beginning, the school also wanted
me to be in the top 50. So, what I did was to keep
learning, keep being active, and the rest, pray,
and, in the end, you can get the top 50.
- (Male, SMAN 8, Bekasi)
(7) Resilience
Students must exhibit resilience when dealing
with overwhelming subjects, situations, or conditions. We found three subcomponents that
indicate students’ resilience: persistence in difficult situations, use of adaptive coping, and recovery from setbacks and disappointment. From
this study, we found that bullying could create
pressure besides the need to adapt to changing
situations such as a new school environment or
when they lose some of their valuable resources.
Students may also feel overwhelmed by the excessive amount of school assignments they have
to work on, and this may be perceived as pressure, causing them to end up in stressful situations because they have to perform in accordance with such demands or responsibilities. The
following remark is an example:
I was really stressed at the beginning in this
school because I felt I was from a nonacademic,
private junior high school who then suddenly entered SMAN 8 with all the smartest children...
Here, there are too many students and all are
smart. So, what I felt was just stress. At the beginning of the semester I could cry every day. I’ve
thought about transferring to a different school. I
also told Mom and she was okay with it. In fact,
she asked if I wanted to move. But I think again,
ah no, with all the achievements and efforts that I
have done, why do I have to move or give up. So, I
just do it and do it. At first, I felt that I was so
different academically, so I’ve tried to study,
asked the teacher for assignments, even chased the
teacher too. But it took a long time till I realized
that what I needed was a friend. So, finally I tried
to find friends, and learn to chat first.
- (Female, SMAN 8, Bekasi)
Furthermore, persistence does not always
lead to better results. On the one hand, it keeps
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students on track and prevents them from deviating from their path. On the other hand, when
they use the same approach without developing
more adaptive coping, they will end up with
mental exhaustion. In this case, besides persistence, students must also find adaptive ways to
deal with overwhelming situations that will allow them to bounce back from setbacks. Resources that are available to the students will be
advantageous when they deal with difficult situations. However, this will solely depend on how
students will use and work with such resources.
Adaptive coping could also push students toward developing new knowledge, skills, or attitudes that will benefit them in the end. A positive mindset plays an important role especially
to ease or balance negative emotions. The following quote illustrates how a student used her
resources (i.e., parents), persisted to accomplish
her task, and adopted a certain mindset to minimize their negative emotions and turned them
into a more positive tone:
In the end I also told my parents, and they were
like saying, okay, you don’t have to do the job so
all [team members] will get a bad [score]. But I
thought it couldn’t be like that. In the end, I let it
go [“ikhlas”], I still did it even though I was crying [while finishing the task]. (Female, SMAN
22, Bandung)
In the above quote, the student utilized her
parents more for emotional release than for instrumental or informational support to solve her
problems. In conclusion, we defined resilience as
the ability to rise (bounce back) to previous psychological states in the presence of adverse situations in school.
Factors Related to Student Well-Being
This study also identified the following factors
associated with student well-being: personal,
social, and physical environment. Personal factors include the student’s values, personality,
and learning style. Social factors may involve
the presence of parental or social support. Social
factors include the positive mindset of teachers,
collaboration between teachers and parents, respectful interactions between teachers and students, and teachers acting as models for their
students. The following explains social factors:
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In this school, the teacher frequently updates our
condition to the parents. Sometimes they have
activities that improve communication between
students, teachers, and family. This condition
helps me especially when I have a problem in
school.
- (Male, SMAS NU Ciledug, Cirebon)

Physical environment factors were categorized into urban form, urban public realm, and
urban school realm (Fleckney & Bentley, 2021).
Urban form refers to the scale of the neighborhood and types of urban settlement. This study
found that students who live in town perceive
their settlement as calmer than the city, and this
situation creates a conducive learning environment:
My school is located in the suburbs. It is far away
from the main road. But I think it is better this
way. It only has a little dust, a little noise, and
also has fresh air. It makes me happy to go to
school.
- (Male, SMK Basuraga, Cirebon)
The urban public realm pertains to the outdoor space other than the home, school, workplace, or other private property. This study
found that the condition of pavements for pedestrians could affect students’ mood. For instance,
On my way to school, the sidewalk is full of street
vendors and parking motorcycles. It is difficult for
pedestrians like me to walk. It is so irritating and
my uniform becomes messy.
- (Female, SMAN 2, Bekasi)
The urban school realm consists of school infrastructure and facilities. Students feel happy
when their school has green spaces, as in the following example:
This school is comfortable because it has many
plants and flowers. I like to look at them. It is
calming.
- (Female, SMAN 8, Bandung)
School facilities, especially restrooms, influence students’ mood and engagement. Dirty restrooms make students feel uncomfortable. In
some schools, restrooms are used as changing
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rooms, so students have to wait in line for a long
time, and this situation causes them to arrive
late for the next lesson. The following is an example:
We need a clean restroom. Because we use them
to change our uniforms after physical education.
The amount of restrooms is limited, so we need
to wait for a long time. So it takes time if I want
to pee. The water in restrooms sometimes runs
out.
- (Female, SMK Umi Kulsum Banjaran, Bandung)
The students also perceive that classroom
facilities influence their engagement. Classrooms with air conditioners and the newest projector models help students stay focused during
the lesson. For example,
If only my classroom is colder, I can focus better.
It is too hot here. I also cannot see the lesson material well from my seat.
- (Female, SMAS NU Ciledug, Cirebon)

Discussion
This study will discuss four main topics: the definition of well-being and its components, the
interaction between the seven components of
well-being, the role of context and participant
characteristics in explaining well-being, and
novel findings obtained from the research. First,
with regard to defining well-being and its components, nothing was added as a component of
student well-being based on the PROSPER
framework. The well-being component consists
of positivity, relationships, strengths, purpose, outcomes, engagement, and resilience. However, we
observed some differences between the PROSPER theoretical framework and our research results in their descriptions of well-being and its
components.
In terms of positivity, we found that a positive mindset plays a primary role in eliciting
positive emotion. We clearly distinguish between positive emotion and applying a positive
mindset to create positive emotion. For relationships, our definition highlights students’ connection to their social environment at school, while
the original framework also emphasizes their
relationships with teachers, parents, and school
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staff. Regarding outcomes, our definition focuses
on the feeling of success and accomplishment
that mostly contributes to a student’s positive
feeling, while in theory it places higher emphasis on making progress toward goals. Furthermore, for the strengths component, we highlight
self-acceptance alongside one’s understanding
and application of their strength. Students in
West Java found it easier to acknowledge their
weaknesses than their strengths. Hence, for students, accepting their weaknesses was as important as knowing their strengths to maintain a
state of well-being. With regard to purpose, the
manner in which students value their learning
activities seems to be determined by their social
ties and how they have internalized values and
norms. Therefore, in the definition, we highlight
the process of meaning making, while, in the
theoretical framework, meaning comes from
feeling connected to something greater than
oneself. For engagement, while theory highlights
psychological connections in defining this component, our study found that social engagement
is also an important aspect that may determine
student well-being. Thus, we added social engagement as a subcomponent besides the psychological factor. Regarding resilience, we observed a similarity with the theoretical framework in defining this component, which highlights one’s ability to revert to their original psychological state when facing a difficult situation.
However, we included three important aspects
that reflect this ability—persistence, adaptive
coping, and the ability to recover from setbacks
and disappointment—which are not included in
the original framework, especially the first two.
We found that students in West Java rely more
on persistence and perseverance than courage
when facing difficult situations even though
sometimes it is not enough, as they must also
cope adaptively with adversity. We highlighted
the need to recover from disappointment, while
the original framework focuses more on the ability to bounce back from mistakes.
The second discussion point is the interaction
between well-being components. In this study,
we found that the positivity component directly
influences student well-being. Other components would interact with each other or independently generate this positive feeling. For example, when a student can achieve a good outcome, their feeling of satisfaction and accomOctober 2022 | Vol. 5 | No. 2
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plishment will strengthen their positive emotion. Other interactions also occur between the
components to foster positive emotions. The first
strand of the relation between well-being components is that positive relationships may become a
source and foundation for purpose, strength, engagement and resilience. Through students’ relationships with their parents, including internalized values and norms, they will be able to interpret their roles and purpose in life. Having good
relationships with teachers and peers will encourage engagement in learning and school activities, while relationships will also become a
source and protective factor when students face
adversity in school. The second strand lies in the
achievement of learning outcomes. Here, the
manner in which students can achieve their
goals is determined by their ability to understand their life goals, know their weaknesses
and strengths, engage in learning activities, obtain support from others, and resolve obstacles
and challenges in learning and school situations.
Therefore, outcomes, purpose, strengths, engagement, relationships, and resilience can interact in
creating a sense of accomplishment. The third
strand pertains to the relations between purpose,
strength, engagement and resilience, which are
complementary.
The third point of discussion is the role of
context and participant characteristics in describing well-being. Local context would provide nuance to how these components operate
and manifest (Daddow et al., 2020; Omosehin &
Smith, 2019). Such context plays a role in determining a student’s well-being, especially in
terms of culture and spatial order. No differences were observed between the language
zones (Bandung, Cirebon, and Bekasi) because
they carry and reflect the same cultural characteristics, namely those of West Java. In West Java culture, students achieve their well-being
when the people around them (i.e., parents, family, friends, teachers) also experience well-being.
Therefore, students’ actions are not only directed toward the achievement of personal wellbeing but are also intended to achieve collective
well-being, or the well-being of those around
them. For example, in the purpose component,
we found the influence of West Java culture especially when students set their goals and purposes, which are based on internalized cultural
values and norms that in the end will also make
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their parents proud and happy.
Another form of culture that can affect students’ well-being is one that is specifically developed in schools, known as school climate.
From our findings, school climate can be fostered by all stakeholders in school, which are
teachers, students, or school staff. We identified
a school that highlights the importance of discipline, while other schools emphasize sharing
and caring as values to be implemented. Furthermore, the impact of culture can be identified
from how students set goals in life, how they
interact with one another, and how they express
themselves. In terms of expression, the source of
positive emotion may be the same as accomplishing a challenging task. However, the expression of emotion or the way students develop
their relationships with their surroundings may
be different depending on the context and local
values (Lewis et al., 2010). For example, students
feel more grateful than proud of their accomplishments. Some students consider feeling
proud as an inappropriate expression, as it
could convey an arrogant attitude, which is
against local values. Other cases pertain to the
way tata krama (i.e., code of conduct; beliefs
about moral values) should be applied when
students want to develop good relationships
with teachers (Pantić & Wubbels, 2012).
Besides culture, the findings also showed
how the spatial and social environments of the
school, as an urban private realm, can create an
ambiance that shapes students’ well-being.
While the PISA (Programme for International
Student Assessment) research showed that students in urban areas performed better, our findings revealed that students in urban schools
must also deal with the social atmosphere and
school climate created/embedded in their urban
lives, which expose them to competition, high
expectations, and aspirations, such as in the application of the rolling system and division of
student classes based on their academic ranks or
scores. Regarding the spatial environment, the
densification process in urban schools could
take away their natural environments and
greenery, which actually benefit students’ wellbeing by generating positive feelings, engagement, and positive emotional responses, among
others. Studies have shown that the natural environment, including the existence of greenery
and leafy surroundings, could be restorative for
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those who suffer from psychological conditions,
especially those affecting cognition, not only to
focus their attention but also reduce their fatigue
and stress (Conniff & Craig, 2016; Li & Sullivan,
2016). Not only the absence of a natural environment but also less organized, dense, and crowded built-environment conditions could negatively influence students’ emotions and affect, leading to bad mood, irritability, and discomfort.
Further, the lack of adequate facilities, such
as clean and functional restrooms and the availability of prayer rooms, could influence how
students experience the urban school space and
could also affect their physical health. In Mumbai, India, there was a case in which women and
girls suffered from bladder and urinary tract
infections from having to hold in their urine or
wait in line to urinate, and this lack of adequate
facilities could become “an exhausting, demeaning, and physically degrading experience” (Jonas, McCann, & Thomas, 2015). Thus,
we must keep in mind that developing and enhancing student well-being is not only an individual and microscale work that considers only
teachers and students’ skills, behaviors, and
abilities in maintaining a stable psychological
state that is positive and functional. Rather, we
must also consider how we construct the spatial
and social environment as part of macro aspects
that can enhance student well-being. In this regard, even though schools in urban areas have
limited access to a natural environment, lack
greenery, and are dominated by a built environment that sometimes does not provide restorative surroundings to the student, there are still
opportunities to elevate the space, such as
providing adequate facilities that are beneficial
for students’ well-being.
The fourth point concerns new findings obtained from the research. From the above explanation, the main findings from this study are the
modified definition of well-being and its components, the qualitative interaction between these
components, and the role of context, especially
culture and spatial arrangement, both in expressing positive emotion and achieving wellbeing. Through this study, we can understand
the role played by context in student well-being,
which shows that the concepts, theories, and
conditions of well-being are not general and universal in each place. Concepts of well-being will
differ, especially in terms of setting standards
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for achieving the conditions for well-being that
are not only personal but also collective. There is
also a difference in the way in which one expresses their state of well-being, which depends
on manners (tata krama), and ways to relate socially according to cultural conditions. Lastly,
spatial arrangements, which can be specific to
the situation in each place, could also affect students’ well-being.
Conclusion
The PROSPER framework, as a meta-framework
in positive education, can be used to explain student well-being in West Java high schools. Local
context plays a role in values and the social and
physical environments embedded in the public
and private urban realms experienced by students. In this light, before applying the PROSPER framework, we must consider some local
contexts, such as values and environment, that
will influence how students express their emotions, develop relationships with their surroundings, and experience their spaces. These urban
experiences seem to affect student well-being
through positive emotion, engagement, and resilience, especially when the built environment
creates challenging and harsh experiences for
them.
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